Columbus City Schools
Curriculum Guide
Visual Art – Elementary K-5

Grade Level: 4
Grading Period: 1
Unit: Bookbinding
Lesson Title: Personal Experience Book
Interdisciplinary Ohio History
C
ti
Duration: 5-6, one-hour art classes
Grade Level Indicators: A41A1, A41D4, A42D5, A44A1, A42C4, A43B3, A45D5
PRE-ASSESSMENT
Multiple Choice:
1. Teacher holds up book A Street Called Home and asks the question, what kind of artwork am I
holding in my hand? GLI A41A1
a. a book
b. a photograph
c. a drawing
d. a sculpture
Answer: a
Short Answer:
2. Tell me something about the Artist Aminah Robinson. GLIs: A45D5 & A41D4
Possible answers: Aminah Robinson is an African American artist. She works and lives in
Columbus, Ohio. She has work in the Columbus Museum of Art. She produces multi-media works
that include things such as fabric, paint, yarn, buttons, beads and words. The multi-media objects
included in the work are often personal items or items donated by family and friends that symbolize
the artist’s traditions, beliefs, attitudes or culture. Her work reflects personal experiences from her
childhood. Her work incorporates poetry, music, paintings, dance and dialogue. (Use biographical
information provided in (Appendix A-5) for further information of the artist Aminah Robinson.)
4-Point Rubric
4 – Students can list five or more facts about the artist Aminah Robinson.
3 – Students can list three to four facts about the artist Aminah Robinson.
2 – Students can list one to two facts about the artist Aminah Robinson.
1 – Students can not list any facts about the artist Aminah Robinson.
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Extended Response:
3. What are some objects that Aminah Robinson uses in her work that convey personal meaning or
reflect personal beliefs or traditions and how do they do this for the artist? GLIs: A43B3 & A44A1
Possible answers: She produces multi-media works that include things such as fabric, paint, yarn,
buttons, beads and words. The multi-media objects included in the work are often personal items or
items donated by family and friends that symbolize the artist’s traditions, beliefs, attitudes or culture.
Her work incorporates poetry, music, paintings, dance and dialogue that reflect personal experiences
from her childhood. (Use biographical information provided in (Appendix A-5) for further
information of the artist Aminah Robinson.)
3-Point Rubric
3 – Students can list five objects Aminah Robinson uses in her artwork and shows a clear
understanding of how these objects can convey personal meaning or reflect personal beliefs
or traditions for the artist.
2 – Students can list some objects Aminah Robinson uses in her artwork and shows some
understanding of how these objects can convey personal meaning or reflect personal beliefs
or traditions for the artist.
1 – Students can list none of the objects Aminah Robinson uses in her artwork and shows no
understanding of how these objects can convey personal meaning or reflect personal beliefs
or traditions for the artist.

CLASSROOM EVIDENCE/LEVELS OF MASTERY
GLI. A41A1 Identify and describe artwork from various cultural/ethnic groups (e.g., Paleo Indians,
European immigrants, Appalachian, Amish, African, or Asian groups) that settled in Ohio
over time.
Students are able to identify and describe Aminah Robinson’s book A Street
Proficient:
Called Home.
With teacher and peer assistance students are able to identify and describe
Emerging:
Aminah Robinson’s book A Street Called Home.
Independently, students are able to identify and describe Aminah
Advanced:
Robinson’s book A Street Called Home
GLI A41D4 Select an Ohio artist and explain how the artist’s work relates to Ohio history.
Students are able to explain how the work of artist Aminah Robinson relates
to Ohio history.
With teacher and peer assistance students are able to explain how the work
Emerging:
of artist Aminah Robinson relates to Ohio history.
Independently, students are able to explain how the work of artist Aminah
Advanced:
Robinson relates to Ohio history.
GLI A42D5 Give and receive constructive feedback to produce artworks that meet learning goals.
Students are able to give and receive constructive feedback to produce
Proficient:
artworks that meet learning goals.
With teacher and peer assistance students are able to give and receive
Emerging:
constructive feedback to produce artworks that meet learning goals.
Independently, students are able to give and receive constructive feedback
Advanced:
to produce artworks that meet learning goals.
Proficient:
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GLI. A44A1 Explain how works of art can reflect the beliefs, attitudes and traditions of the artist.
Students are able to explain how Aminah Robinson’s works of art can reflect
Proficient:
her beliefs, attitudes and traditions.
With teacher and peer assistance students are able to explain how Aminah
Emerging:
Robinson’s works of art can reflect her beliefs, attitudes and traditions.
Independently, students are able to explain how Aminah Robinson’s works of
Advanced:
art can reflect her beliefs, attitudes and traditions.
GLI A42C4 Create a narrative image (e.g., objects well-connected and in a sequence) that expresses an
event from personal experience.
Students are able to create a narrative image that expresses an event from
Proficient:
personal experience.
With teacher and peer assistance students are able to create a narrative image
Emerging:
that expresses an event from personal experience.
Independently, students are able to create a narrative image that expresses an
Advanced:
event from personal experience.
GLI A43B3
Describe how artists use symbols and imagery to convey meaning in culturally
representative works.
Students are able to describe how Aminah Robinson uses objects in her work
Proficient:
to convey meaning in her culturally representative works.
With teacher and peer assistance students are able to describe Aminah
Emerging: Robinson uses objects in her work to convey meaning in her culturally
representative works.
Independently, students are able to describe how Aminah Robinson uses
Advanced:
objects in her work to convey meaning in her culturally representative works.
GLI A45D5
Read biographies and stories about key artists from Ohio and describe how their work
reflects and contributes to Ohio history.
Students are able to read biographies and stories about Aminah Robinson and
Proficient:
describe how her work reflects and contributes to Ohio history.
With teacher and peer assistance students are able to read biographies and
Emerging: stories about Aminah Robinson and describe how her work reflects and
contributes to Ohio history.
Independently, students are able to read biographies and stories about
Advanced: Aminah Robinson and describe how her work reflects and contributes to Ohio
history.
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Benchmark A

Benchmark B

Benchmark C

1. HISTORICAL, CULTURAL,
AND SOCIAL CONTEXTS:
Students understand the impact of
visual art on the history, culture,
and society from which it
emanates. They understand the
cultural, social and political forces
that, in turn, shape visual art
communication and expression.
Students identify the significant
contributions of visual artists to
cultural heritage. They analyze the
historical, cultural, social and
political contexts that influence the
function and role of visual art in
the lives of people.

Recognize and describe visual art
forms and artworks from various
times and places.

Identify art forms, visual ideas and
images and describe how they are
influenced by time and culture.

Identify and describe the different
purposes people have for creating
works of art.

1. Identify and describe artwork
from various cultural/ethnic
groups (e.g., Paleo Indians,
European immigrants,
Appalachian, Amish, African, or
Asian groups) that settled in Ohio
over time. (A41A1)

2. Compare and contrast art forms
from different cultures and their
own cultures. (A41B2)

3. Compare the decorative and
functional qualities of artwork
from cultural/ethnic groups within
their communities. (A41C3)

2. CREATIVE EXPRESSION
AND COMMUNICATION:
Students create artworks that
demonstrate understanding of
materials, processes, tools, media,
techniques and available
technology. They understand how
to use art elements, principles and
images to communicate their ideas
in a variety of visual forms.

Demonstrate knowledge of visual
art materials, tools, techniques and
processes by using them
expressively and skillfully.

Use the elements and principles of
art as a means to express ideas,
emotions and experiences.

Develop and select a range of
subject matter and ideas to
communicate meaning in 2-D and
3-D works of art.

3. ANALYZING AND
RESPONDING: Students identify
and discriminate themes, media,
subject matter and formal technical
and expressive aspects in works of
art. They understand and use the
vocabulary of art criticism to
describe visual features, analyze
relationships and interpret
meanings in works of art. Students
make judgments about the quality
of works of art using the
appropriate criteria.

Identify and describe the visual
features and characteristics in
works of art.

4. VALUING THE ARTS/

Apply basic reasoning skills to
understand why works of art are
made and valued.

Form their own opinions and
views about works of art and
discuss them with others.

1. Explain how works of art can
reflect the beliefs, attitudes and
traditions of the artist. (A44A1)
2. Reflect on and develop their
own beliefs about art (e.g., how art
should look, what it should
express or how it should me
made). (A44A2)

3. Support their viewpoints about
selected works of art with
examples from the works.
(A44B3)

Demonstrate the relationship the
visual arts share with other arts
disciplines as meaningful forms of
nonverbal communication.

Use the visual arts as a means to
understand concepts and topics
studied in disciplines outside the
arts.

Create and solve an
interdisciplinary problem using
visual art processes, materials and
tools.

Describe how visual art is used in
their communities and the world
around them and provide
examples.

1. Identify and describe common
themes, subject matter and ideas
expressed across arts
disciplines(A45A1)
2. Describe how selected visual
art elements or principles are used
in one or two other arts disciplines
(e.g., color, unity, variety, and
contrast). (A45A2)

3. Relate concepts common to the
arts and disciplines outside the arts
(e.g., composition, balance, form
and movement). (A45B3)

4. Demonstrate technical skill by
creating an art product that uses
common materials and tools from
different subject areas (e.g., ruler,
compass, graph paper and
computer). (A45C4)

5. Read biographies and stories
about key artists from Ohio and
describe how their work reflects
and contributes to Ohio history.
(A45D5)
6. Recognize and identify a range
of careers in visual art (e.g.,
fashion designer, architect, graphic
artists and museum curator).
(A45D6)

Students understand why people
value visual art. They present their
beliefs about the nature and
significance of selected artworks
and the reasons for holding these
beliefs. Students reflect on and
respect diverse points of view
about artworks and artifacts.

5. CONNECTIONS,
RELATIONSHIPS AND
APPLICATIONS: Students
connect and apply their learning of
visual art to the study of other arts
areas and disciplines outside the
arts. They understand
relationships between and among
concepts and ideas that are
common across subjects in the
curriculum. Students recognize
the importance of lifelong learning
and experience in visual art.
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1. Compare and contrast how art
elements and principles are used in
selected artworks to express ideas
and communicate meaning.
(A43A1)

2. Discuss their artworks in terms
of line, shape, color, texture and
composition. (A42B2)
3. Initiate and use strategies to
solve visual problems (e.g.,
construct 3-D art objects that have
structural integrity and a sense of
completeness. (A42B3)
Apply comprehension strategies
(e.g. personal experience, art
knowledge, emotion, perceptual
and reasoning skills) to respond to
a range of visual artworks.
2. Explain the function and
purpose (e.g., utilitarian,
decorative, social and personal) of
selected art objects (A43B2)
3. Describe how artists use
symbols and imagery to convey
meaning in culturally
representative works. (A43B3)
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4. Create a narrative image (e.g.,
objects well-connected and in a
sequence) that expresses an event
from personal experience.
(A42C4)

Place selected art exemplars
chronologically in the history of
Ohio, the U.S. or North America
and describe how they contribute
to and reflect the time period.
4. Select an Ohio artist and
explain how the artist’s work
relates to Ohio history. (A41D4)
5. Construct a simple timeline that
places selected artists and their
works next to historical events in
the same time period. (A41D5)

Recognize and use ongoing
assessment to revise and improve
the quality of original artworks.
5. Give and receive constructive
feedback to produce artworks that
meet learning goals. (A42D5)

VISUAL ART GRADE LEVEL INDICATORS

AESTHETIC REFLECTION:

1. Identify and select art
materials, tools and processes to
achieve specific purposes in their
artworks. (A42A1)

Benchmark D

GRADE 4

STANDARDS

Contribute to the development of
criteria for discussing and judging
works of art.
4. Explain how an art critic uses
criteria to judge artworks.
(A43C4)
5. Refer to criteria when
discussing and judging the quality
of works of art. (A43C5)

Distinguish and describe the
aesthetic qualities in works of art.
4. Describe the successful use of
one expressive element in an
artwork, using sensory details and
descriptive language. (A44C4)
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SUGGESTED TEACHING STRATEGIES AND ACTIVITIES
A collage image depicting a personal experience with writing on inside cover
Product:
to form a book.
• Artist Biography – Aminah Robinson. (Appendix A-5).
• Book A Street Called Home.
• Sketch paper or drawing paper
• Scrap fabric pieces, yarn or embroidery floss, embroidery needles, beads or
other embellishments
• Acrylic paint, brushes
Materials/Media: • Masking tape
(this list is per • Sharpie markers
student) • White glue and hot glue
• Yarn or ribbons for hinges of book
• Student writing printed on 4.5x6 paper
• One 11x14 piece of burlap
• Two 9x12 pieces of chipboard
• Two 4.5x6 pieces of chip board
• Two 4.5x6 pieces of white tag board or mat board
Theme/Culture: Ohio artist/ Aminah Robinson
Artist Biography- Aminah Robinson (Appendix. P. A-5)
Resources:
Book, A Street Called Home
Vocabulary: Brainstorm, Symbol
Day 1. Draw sketch of personal experience and write narrative draft
1. Introduce artist by asking students if they have ever read or seen the book
A Street Called Home by Aminah Robinson.
2. Open discussion about artist based on answers or by using background
information (Appendix. p. A-5).
3. Be sure to point out things like her connection to Ohio, Columbus, symbols
she used in her art, and the traditions and connections to her culture.
4. Read the book to the class.
5. Have student brainstorm, come up with many ideas, about things they do
with their family.
6. Using sketch paper or books have students draw 4-8 images of
studentsselves doing something with their family.
7. Have students write a short narrative about each sketch and then choose
Processes/Procedures:
their favorite one to develop into a collage book.
8. Close the lesson by asking students to list things they learned about
Aminah Robinson in their art books.
Day 2. Begin fabric image
1. Review main concepts about artist with short discussion.
2. Pass out 11x14 burlap, needles and yarn and explain they are going to start
making their own narrative image in the style of Aminah Robinson.
3. Have students stitch around edge of burlap to prevent fraying.
4. Give students masking tape to write name on and place on back of burlap.
5. Using chosen a sketch from pervious lesson, have students begin recreating
image with scrap fabric pieces.
6. Show students how to redraw shapes on the fabric then cut and glue it to
Visual Art – Elementary K-5
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the burlap.
7. Close lesson by having students give and receive constructive feedback to
help classmates solve common problems in the creative process. GLI
A42D5
Day 3. Finish fabric image
1. Review constructive feedback ideas so students who need help will have
more success.
2. Continue creative process until image is complete.
3. Let students use embroidery floss and beads to embellish special areas of
their picture.
4. Finish by letting students chose one color of acrylic paint to paint any
blank areas of burlap.
5. Close lesson by having students or groups of students tell you one thing
they have learned from this lesson so far.
Day 4. Place backing on fabric image, and create back and cover of book.
1. Pass out artwork, and one 9x12 chipboard piece.
2. Have students tape collage to chipboard by wrapping edge of burlap around
board and taping it down to the back.
3. Have students write name on back of board and collect.
4. Pass out another 9x12 piece of chipboard and the two 4.5x6 pieces of
chipboard.
5. Have students select different fabric pieces that go together to cover one
side of 9x12 board. Fabric pieces should be cut into 3x3 pieces so when
glued to board the entire board is covered. (you can do this or they can)
6. Using more fabric that goes with the fabric that students used on the back
have students cover one side of both 4.5x6 pieces.
7. Encourage students to cut fabric into a geometric or decorative pattern as
this will be the cover of their book.
8. Have students write name on all pieces and collect.
9. With any left over time have students rewrite their short narrative about
their artwork on a 4.5x6 piece of paper. (you may need an extra day to
finish all this)
Day 5. Assemble book
1. Pass out all parts of book, i.e., image, back of book, doors.
2. Pass out ribbon and masking tape.
3. Have students lay back of book, fabric side down in front of students and
place doors one on each side, fabric side down, of back of book.
4. Have students tape one side of ribbon end to back of book and the other
end of the ribbon to door on the same side to create hinge. Repeat this until
two hinges are attached to both doors/back. And one piece of ribbon is
attached to outside center of doors.
5. Glue student image/artwork to back of book with hot glue (teacher) or with
white glue (student).
6. Pass out two white 4.5x6 tag board or mat board pieces per student.
7. Have student glue white board over inside of door and then glue completed
written narrative to inside cover of door/s.
8. Have student sign artwork somewhere.
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Teacher uses Assessment Rubric for Visual Arts (page 19) for the product and
procedures based on the GLI’s and pre-assessment questions.
Criteria for finished product GLI A42C4
1. Did student create a narrative image that expresses an event from personal
experience?
Assessment:
2. Does narrative writing match image
3. Did student follow directions for creating and construction?
4. Is craftsmanship acceptable for that student’s ability?

RETEACH
•
•
•
•
•

To assist students in identifying and describing artwork from Aminah Robinson’s African culture in
Ohio, the teacher can display artworks that are similar and drastically different from Robinson’s
work. Students can take turns picking out her art and explaining how they can tell it is hers.
For students having difficulty explaining how the work of Aminah Robinson relates to Ohio History,
the teacher can have the students research important local events during Robinson’s lifetime and see
how she contributed to and documented these events.
To encourage students to give and receive constructive feedback, the teacher can have students write
comments anonymously and put them into a back. The comments can be randomly selected and
shared with the group.
For students struggling with explaining how works of art can reflect the beliefs, attitudes and
traditions of Aminah Robinson, the teacher can have student volunteers present their artworks and
explain how they included symbols or objects to convey personal meanings.
To help with creating a narrative image, students can list 5 important parts of their story on index
cards. They can rearrange the components until placed in a logical, sequential order.
EXTENSIONS AND RELATED LESSONS

•

Related lessons or extensions could be introducing the artist Faith Ringgold and exploring the natural
connection of media between the two artists.
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Columbus City Schools
Curriculum Guide
Visual Art – Elementary K-5

Grade Level: 4
Grading Period: 1
Unit: Printmaking/Collage
Lesson Title: Chameleons are Cool
Connections/Integration: Langue Arts
Duration: 3-4, one-hour art classes
Grade Level Indicators: A42A1, A45A1, A45A2
PRE-ASSESSMENT
Multiple Choice:
1. What is a pattern? GLI A45A1
a. A picture of someone
b. Something that repeats itself
c. The part of a picture that appears farthest from the viewer
d. What the artwork is about
Answer: b
Short Answer:
2. Give me an example of a pattern. GLI A45A1
Possible answers: A pattern is anything that repeats itself so any example of something repeating
itself would be a correct answer i.e. color, line, shape, sound.
4 Point Rubric
4 Students can draw or write a complex repeating pattern with several repeating elements
(for example, aBcD, aBcD, aBcD, aBcD).
3 Students can draw or write a repeating pattern with more than two elements (abc, abc, abc).
2 Students can draw or write a simple repeating pattern (ab ab ab ab).
1 Students cannot provide an example or are non-responsive.
Extended Response:
3. Describe in words and motion how a pattern can create a rhythm in dance or music. GLI A45A2
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Possible answers: The repetitiveness of a pattern can be connected to a beat in song or dance. This
beat can produce a rhythm found in music and dance.
4 Point Rubric
4 Students can verbalize and demonstrate a complex pattern when hearing the beat in dance or
music.
3 Students can verbalize and demonstrate a simple pattern when hearing the beat in dance or music
2 Students can demonstrate but not explain how the repetitiveness of a pattern is connected to a
beat in dance or music.
1 Students can not verbalize and demonstrate how the repetitiveness of a pattern is connected to
beat in dance or music.

CLASSROOM EVIDENCE/LEVELS OF MASTERY
GLI A42A1 Identify and select art materials, tools and processes to achieve specific purposes in their
artworks.
Students are able to identify and select art materials, tools and processes to
Proficient:
achieve specific purposes when creating their multi media collage.
With teacher and peer assistance students are able to identify and select art
Emerging: materials, tools and processes to achieve specific purposes when creating
their multi media collage.
Independently, students are able to identify and select art materials, tools
Advanced: and processes to achieve specific purposes when creating their multi media
collage.
GLI A45A1
Identify and describe common themes, subject matter and ideas expressed across arts
disciplines
Students are able to identify and describe the use of rhythm and patterns
Proficient:
and connect it to the use of rhythm and pattern in dance or music.
With teacher and peer assistance students are able to identify and describe
Emerging: the use of rhythm and pattern and connect it to the use of rhythm and
pattern in dance or music.
Independently, students are able to identify and describe the use of rhythm
Advanced: and pattern and connect it to the use of rhythm and pattern in dance or
music.
GLI. A45A2 Describe how selected visual art elements or principles are used in one or two other arts
disciplines (e.g., color, unity, variety, and contrast).
Students are able to describe how rhythm and pattern are used in dance and
Proficient:
music.
With teacher and peer assistance students are able to describe how rhythm
Emerging:
and pattern are used in dance and music.
Independently, students are able to describe how rhythm and pattern are
Advanced:
used in dance and music.

Visual Art – Elementary K-5

344

Columbus City Schools – 2008

Benchmark A

Benchmark B

Benchmark C

1. HISTORICAL, CULTURAL,
AND SOCIAL CONTEXTS:
Students understand the impact of
visual art on the history, culture,
and society from which it
emanates. They understand the
cultural, social and political forces
that, in turn, shape visual art
communication and expression.
Students identify the significant
contributions of visual artists to
cultural heritage. They analyze the
historical, cultural, social and
political contexts that influence the
function and role of visual art in
the lives of people.

Recognize and describe visual art
forms and artworks from various
times and places.

Identify art forms, visual ideas and
images and describe how they are
influenced by time and culture.

Identify and describe the different
purposes people have for creating
works of art.

1. Identify and describe artwork
from various cultural/ethnic
groups (e.g., Paleo Indians,
European immigrants,
Appalachian, Amish, African, or
Asian groups) that settled in Ohio
over time. (A41A1)

2. Compare and contrast art forms
from different cultures and their
own cultures. (A41B2)

3. Compare the decorative and
functional qualities of artwork
from cultural/ethnic groups within
their communities. (A41C3)

2. CREATIVE EXPRESSION
AND COMMUNICATION:
Students create artworks that
demonstrate understanding of
materials, processes, tools, media,
techniques and available
technology. They understand how
to use art elements, principles and
images to communicate their ideas
in a variety of visual forms.

Demonstrate knowledge of visual
art materials, tools, techniques and
processes by using them
expressively and skillfully.

Use the elements and principles of
art as a means to express ideas,
emotions and experiences.

Develop and select a range of
subject matter and ideas to
communicate meaning in 2-D and
3-D works of art.

3. ANALYZING AND
RESPONDING: Students identify
and discriminate themes, media,
subject matter and formal technical
and expressive aspects in works of
art. They understand and use the
vocabulary of art criticism to
describe visual features, analyze
relationships and interpret
meanings in works of art. Students
make judgments about the quality
of works of art using the
appropriate criteria.

Identify and describe the visual
features and characteristics in
works of art.

4. VALUING THE ARTS/

Apply basic reasoning skills to
understand why works of art are
made and valued.

Form their own opinions and
views about works of art and
discuss them with others.

1. Explain how works of art can
reflect the beliefs, attitudes and
traditions of the artist. (A44A1)
2. Reflect on and develop their
own beliefs about art (e.g., how art
should look, what it should
express or how it should me
made). (A44A2)

3. Support their viewpoints about
selected works of art with
examples from the works.
(A44B3)

Demonstrate the relationship the
visual arts share with other arts
disciplines as meaningful forms of
nonverbal communication.

Use the visual arts as a means to
understand concepts and topics
studied in disciplines outside the
arts.

Create and solve an
interdisciplinary problem using
visual art processes, materials and
tools.

Describe how visual art is used in
their communities and the world
around them and provide
examples.

1. Identify and describe common
themes, subject matter and ideas
expressed across arts
disciplines(A45A1)
2. Describe how selected visual
art elements or principles are used
in one or two other arts disciplines
(e.g., color, unity, variety, and
contrast). (A45A2)

3. Relate concepts common to the
arts and disciplines outside the arts
(e.g., composition, balance, form
and movement). (A45B3)

4. Demonstrate technical skill by
creating an art product that uses
common materials and tools from
different subject areas (e.g., ruler,
compass, graph paper and
computer). (A45C4)

5. Read biographies and stories
about key artists from Ohio and
describe how their work reflects
and contributes to Ohio history.
(A45D5)
6. Recognize and identify a range
of careers in visual art (e.g.,
fashion designer, architect, graphic
artists and museum curator).
(A45D6)

Students understand why people
value visual art. They present their
beliefs about the nature and
significance of selected artworks
and the reasons for holding these
beliefs. Students reflect on and
respect diverse points of view
about artworks and artifacts.

5. CONNECTIONS,
RELATIONSHIPS AND
APPLICATIONS: Students
connect and apply their learning of
visual art to the study of other arts
areas and disciplines outside the
arts. They understand
relationships between and among
concepts and ideas that are
common across subjects in the
curriculum. Students recognize
the importance of lifelong learning
and experience in visual art.
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1. Compare and contrast how art
elements and principles are used in
selected artworks to express ideas
and communicate meaning.
(A43A1)

2. Discuss their artworks in terms
of line, shape, color, texture and
composition. (A42B2)
3. Initiate and use strategies to
solve visual problems (e.g.,
construct 3-D art objects that have
structural integrity and a sense of
completeness. (A42B3)
Apply comprehension strategies
(e.g. personal experience, art
knowledge, emotion, perceptual
and reasoning skills) to respond to
a range of visual artworks.
2. Explain the function and
purpose (e.g., utilitarian,
decorative, social and personal) of
selected art objects (A43B2)
3. Describe how artists use
symbols and imagery to convey
meaning in culturally
representative works. (A43B3)
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4. Create a narrative image (e.g.,
objects well-connected and in a
sequence) that expresses an event
from personal experience.
(A42C4)

Place selected art exemplars
chronologically in the history of
Ohio, the U.S. or North America
and describe how they contribute
to and reflect the time period.
4. Select an Ohio artist and
explain how the artist’s work
relates to Ohio history. (A41D4)
5. Construct a simple timeline that
places selected artists and their
works next to historical events in
the same time period. (A41D5)

Recognize and use ongoing
assessment to revise and improve
the quality of original artworks.
5. Give and receive constructive
feedback to produce artworks that
meet learning goals. (A42D5)

VISUAL ART GRADE LEVEL INDICATORS

AESTHETIC REFLECTION:

1. Identify and select art
materials, tools and processes to
achieve specific purposes in their
artworks. (A42A1)

Benchmark D

GRADE 4

STANDARDS

Contribute to the development of
criteria for discussing and judging
works of art.
4. Explain how an art critic uses
criteria to judge artworks.
(A43C4)
5. Refer to criteria when
discussing and judging the quality
of works of art. (A43C5)

Distinguish and describe the
aesthetic qualities in works of art.
4. Describe the successful use of
one expressive element in an
artwork, using sensory details and
descriptive language. (A44C4)
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SUGGESTED TEACHING STRATEGIES AND ACTIVITIES
Product: Multi-media chameleon collage with printmaking and patterns
• Example of African music
• CD, Deep Forest
• CD player
• Book: Chameleons are Cool, Martin Jenkins
• Chameleons template (Appendix A-154)
• Tree template (Appendix A-155)
• 12" x18" red construction paper
• 9" x12" brown construction paper
Materials/Media:
• 9" x12" black construction paper
• 12x18 green construction paper
• 9" x12" yellow construction paper
• Glue, colored pencils
• Foam stamps of leaves, bugs, frogs or other jungle theme images
• Stamp pads in black and green
• Silver sharpie markers
• Scissors
Theme/Culture: Rhythm, movement, African culture
Resources: Music CD Deep Forest, CD player, book Chameleons are Cool
Vocabulary: Pattern, rhythm
Prep prior to first class: make enough so you have one per student.
1. Trace chameleon template (Appendix A-154) onto 9" x 12" yellow
construction paper.
• Or have students trace the chameleon template.
2. Trace tree template (Appendix A-155) onto 9" x 12" brown construction
paper.
3. Glue 9" x 12" black construction paper to the center of 12" x 18" red
construction paper.
• Or cut a piece of oak tag to 9" x12" and trace it onto the 12" x 18" red
construction paper. Then show students how to glue the black
construction paper onto the red construction paper.
Day one: Stamping frame pattern
1. Introduce lesson by asking students what a pattern is and to give you an
Processes/Procedures:
example.
2. Chose one of their examples and start repeating it asking the class to join
in.
3. After a short time of this begin to move with the beat or rhythm of the
pattern.
4. As students start to join in but before they get out of control, stop them and
explain that visual art is not the only art discipline that uses rhythm and
pattern.
5. Play a short selection from the music CD Deep Forest letting students
move to the rhythm of the music. Stop before students lose control.
6. Discuss how a pattern can create a rhythm in dance or music.
7. Explain they will be using two different stamps to create a rhythm or

pattern around the boarder of a piece of paper.
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8. Pass out 12" x 18" red construction paper with 9" x 12" black

construction paper glue to center.
9. Have students put name on back of paper.
10. Pass out foam stamps and stamp pads. Teacher note: each student

should have access to two different stamps and one green stamp pad
and one black stamp pad.
11. Have students print stamps on red part of paper around black paper.
12. Instruct students that they must create a pattern with their stamps that
mimics a rhythm. Encourage overlapping of images.
13. Have students return stamps and pads and turn in work.
Day 2: Creating tree setting as background for chameleon.
1. Pass out artwork from last class period.
2. Pass out 9" x 12" brown construction paper with tree template already
copied onto it, green 12" x 18" construction paper, glue, and scissors.
3. Have students cut out tree trunk, glue tree to left hand side of 9" x 12"
black paper; this paper is already glued to center of artwork from last class;
throw away scrap brown paper.
4. Using green construction paper show students how to divide paper in to
twelve smaller pieces by folding paper to make sections.
5. Have students cut green paper apart into the twelve smaller pieces.
6. Using the smaller pieces show students how to fold paper in half and cut
out half a leaf shape so that when opened back up a full leaf is formed.
Teacher note: this is a good example of symmetry and can be used as a
quick discussion of this term.
7. Have them make their twelve leaves using this method.
8. Once student have finished making their leaves let them arrange them onto
the tree branch as they see fit. Glue them down with one dot of glue so
some of the leaf sticks up from background paper when they are happy with
final arrangement. Not all leaves have to be used and more than twelve can
be used if the student wants.
9. Collect artwork.
Day 3: Creating Chameleon
1. Open lesson by reading the book Chameleons are Cool by Martin Jenkins.
2. Explain the students are going to create their own chameleon to put in the
artwork they have been working on.
3. Pass out 9" x 12" yellow construction paper with copied chameleon outline
on it.
4. Use images from book to discuss the part of the book where the author
talks about the different kinds of noses chameleons have.
5. Have students choose a nose type and draw it onto their chameleon outline,
cut out their chameleon and throw away the scraps.
6. Use images from book to discuss the part of the book where the author
talks about the different kinds colors and patterns chameleons have.
7. Ask students to choose a color scheme for their chameleon and create a
pattern on their chameleon’s entire body using colored pencils.
8. Pass out colored pencil and let students work.
9. When student finishes chameleon give them their artwork from last class
period and show them how to glue the chameleon onto tree branch with a
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couple dots of glue and bending chameleons’ body so it raises off the
background paper a little.
10. Finish by embellishing frame pattern with silver sharpie markers. Teacher
note: some students may need two days to complete this day’s procedures.
Assessment:

Teacher uses Assessment Rubric for Visual Arts (page 19) for the product and
procedures based on the GLIs and pre-assessment questions.
RETEACH

•
•

For students struggling with identifying and describing rhythm in art and other art disciplines, give
them a piece of paper and pencil, have them listen to a music selection with their eyes closed, and see
if they can draw the movement or rhythm they hear.
For students struggling with describing how rhythm is used is other art disciplines, show them a video
where the characters are moving or dancing to the background or theme music.
EXTENSIONS AND RELATED LESSONS

•

Lesson 11 in the fourth grade Art Express book also deals with rhythm and unity and would be a good
extension to this lesson.
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Columbus City Schools
Curriculum Guide
Visual Art – Elementary K-5

Grade Level: 4
Grading Period: 2
Unit: Drawing
Lesson Title: The Contour of Your Shoe
Connections/Integration: Writing
Duration: 3-4 one-hour classes
Grade Level Indicators: A42B2, A44C4
PRE-ASSESSMENT
Multiple Choice:
1. Which book would you most likely find contour line drawings? GLI A42B2
a.
b.
c.
d.

A picture book
A coloring book
A book about an artist
A novel

Answer: b.
Short Answer:
2. Show students an example of a contour line drawing and ask them to give you a sentence that
describes it. GLI A44C4
Possible answers: Any descriptive words like outline, black and white, or outside edges would
describe the look of the drawing.
4 Point Rubric
4 Students describe the drawing using appropriate vocabulary, noting the emphasis on linear
qualities and the absence of shading.
3 Students describe the drawing noting the emphasis on linear qualities.
2 Students describe the imagery but do not take notice of the media or technique.
1 Students cannot correctly describe the look of contour line drawing or are not responsive.
Extended Response:
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3. Describe how different kinds of lines, shapes or colors can express different feelings. GLI
A44C4 & A42B2
Possible answers: Different kinds of lines, for example, zigzag, curvy, straight, shapes, and colors
can express different feeling based on how they are drawn or used. Zigzag lines give a sense of
movement or energy where straight lines can appear to be calmer. In western culture, red is a color
associated with movement or energy where as blue in associated with calmness, and so on.
4 Point Rubric
4 Students show a clear understanding, through the use of examples how different lines, shapes and
colors can express different ideas or feelings.
3 Students show an understanding, through the use of examples, how a single element or principle
can express ideas or feelings (e.g. only referencing line or only color).
2 Students show a limited understanding of how different lines, shapes or colors can express
different ideas or feelings.
1 Students show no understanding of how different lines, shapes or colors can express different
ideas or feelings.
CLASSROOM EVIDENCE/LEVELS OF MASTERY
GLI. A42B2 Discuss their artworks in terms of line, shape, color, texture and composition.
Students are able to discuss their artworks in terms of line, shape, color,
texture and composition.
With teacher and peer assistance students are able to discuss their artworks
Emerging:
in terms of line, shape, color, texture and composition.
Independently, students are able to discuss their artworks in terms of line,
Advanced:
shape, color, texture and composition.
Describe the successful use of one expressive element in an artwork, using sensory details
and descriptive language.
Proficient:

GLI. A44C4

Proficient: Students are able to write a descriptive sentence about their artwork.
With teacher and peer assistance students are able to write a descriptive
sentence about their artwork.
Independently, students are able to write a descriptive sentence about their
Advanced:
artwork.
Emerging:
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Benchmark A

Benchmark B

Benchmark C

1. HISTORICAL, CULTURAL,
AND SOCIAL CONTEXTS:
Students understand the impact of
visual art on the history, culture,
and society from which it
emanates. They understand the
cultural, social and political forces
that, in turn, shape visual art
communication and expression.
Students identify the significant
contributions of visual artists to
cultural heritage. They analyze the
historical, cultural, social and
political contexts that influence the
function and role of visual art in
the lives of people.

Recognize and describe visual art
forms and artworks from various
times and places.

Identify art forms, visual ideas and
images and describe how they are
influenced by time and culture.

Identify and describe the different
purposes people have for creating
works of art.

1. Identify and describe artwork
from various cultural/ethnic
groups (e.g., Paleo Indians,
European immigrants,
Appalachian, Amish, African, or
Asian groups) that settled in Ohio
over time. (A41A1)

2. Compare and contrast art forms
from different cultures and their
own cultures. (A41B2)

3. Compare the decorative and
functional qualities of artwork
from cultural/ethnic groups within
their communities. (A41C3)

2. CREATIVE EXPRESSION
AND COMMUNICATION:
Students create artworks that
demonstrate understanding of
materials, processes, tools, media,
techniques and available
technology. They understand how
to use art elements, principles and
images to communicate their ideas
in a variety of visual forms.

Demonstrate knowledge of visual
art materials, tools, techniques and
processes by using them
expressively and skillfully.

Use the elements and principles of
art as a means to express ideas,
emotions and experiences.

Develop and select a range of
subject matter and ideas to
communicate meaning in 2-D and
3-D works of art.

3. ANALYZING AND
RESPONDING: Students identify
and discriminate themes, media,
subject matter and formal technical
and expressive aspects in works of
art. They understand and use the
vocabulary of art criticism to
describe visual features, analyze
relationships and interpret
meanings in works of art. Students
make judgments about the quality
of works of art using the
appropriate criteria.

Identify and describe the visual
features and characteristics in
works of art.

4. VALUING THE ARTS/

Apply basic reasoning skills to
understand why works of art are
made and valued.

Form their own opinions and
views about works of art and
discuss them with others.

1. Explain how works of art can
reflect the beliefs, attitudes and
traditions of the artist. (A44A1)
2. Reflect on and develop their
own beliefs about art (e.g., how art
should look, what it should
express or how it should me
made). (A44A2)

3. Support their viewpoints about
selected works of art with
examples from the works.
(A44B3)

Demonstrate the relationship the
visual arts share with other arts
disciplines as meaningful forms of
nonverbal communication.

Use the visual arts as a means to
understand concepts and topics
studied in disciplines outside the
arts.

Create and solve an
interdisciplinary problem using
visual art processes, materials and
tools.

Describe how visual art is used in
their communities and the world
around them and provide
examples.

1. Identify and describe common
themes, subject matter and ideas
expressed across arts
disciplines(A45A1)
2. Describe how selected visual
art elements or principles are used
in one or two other arts disciplines
(e.g., color, unity, variety, and
contrast). (A45A2)

3. Relate concepts common to the
arts and disciplines outside the arts
(e.g., composition, balance, form
and movement). (A45B3)

4. Demonstrate technical skill by
creating an art product that uses
common materials and tools from
different subject areas (e.g., ruler,
compass, graph paper and
computer). (A45C4)

5. Read biographies and stories
about key artists from Ohio and
describe how their work reflects
and contributes to Ohio history.
(A45D5)
6. Recognize and identify a range
of careers in visual art (e.g.,
fashion designer, architect, graphic
artists and museum curator).
(A45D6)

Students understand why people
value visual art. They present their
beliefs about the nature and
significance of selected artworks
and the reasons for holding these
beliefs. Students reflect on and
respect diverse points of view
about artworks and artifacts.

5. CONNECTIONS,
RELATIONSHIPS AND
APPLICATIONS: Students
connect and apply their learning of
visual art to the study of other arts
areas and disciplines outside the
arts. They understand
relationships between and among
concepts and ideas that are
common across subjects in the
curriculum. Students recognize
the importance of lifelong learning
and experience in visual art.

Visual Art – Elementary K-5

1. Compare and contrast how art
elements and principles are used in
selected artworks to express ideas
and communicate meaning.
(A43A1)

2. Discuss their artworks in terms
of line, shape, color, texture and
composition. (A42B2)
3. Initiate and use strategies to
solve visual problems (e.g.,
construct 3-D art objects that have
structural integrity and a sense of
completeness. (A42B3)
Apply comprehension strategies
(e.g. personal experience, art
knowledge, emotion, perceptual
and reasoning skills) to respond to
a range of visual artworks.
2. Explain the function and
purpose (e.g., utilitarian,
decorative, social and personal) of
selected art objects (A43B2)
3. Describe how artists use
symbols and imagery to convey
meaning in culturally
representative works. (A43B3)
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4. Create a narrative image (e.g.,
objects well-connected and in a
sequence) that expresses an event
from personal experience.
(A42C4)

Place selected art exemplars
chronologically in the history of
Ohio, the U.S. or North America
and describe how they contribute
to and reflect the time period.
4. Select an Ohio artist and
explain how the artist’s work
relates to Ohio history. (A41D4)
5. Construct a simple timeline that
places selected artists and their
works next to historical events in
the same time period. (A41D5)

Recognize and use ongoing
assessment to revise and improve
the quality of original artworks.
5. Give and receive constructive
feedback to produce artworks that
meet learning goals. (A42D5)

VISUAL ART GRADE LEVEL INDICATORS

AESTHETIC REFLECTION:

1. Identify and select art
materials, tools and processes to
achieve specific purposes in their
artworks. (A42A1)

Benchmark D

GRADE 4

STANDARDS

Contribute to the development of
criteria for discussing and judging
works of art.
4. Explain how an art critic uses
criteria to judge artworks.
(A43C4)
5. Refer to criteria when
discussing and judging the quality
of works of art. (A43C5)

Distinguish and describe the
aesthetic qualities in works of art.
4. Describe the successful use of
one expressive element in an
artwork, using sensory details and
descriptive language. (A44C4)

Columbus City Schools – 2008

SUGGESTED TEACHING STRATEGIES AND ACTIVITIES
Product: A contour line drawing of students shoe with self-portrait

Materials/Media:

Theme/Culture:
Resources:
Vocabulary:

• Students’ shoe
• Drawing pencils
• Erasers, rulers
• 12" x 18" white drawing paper
• Markers
• Crayons
• 16" x 22" construction paper any color.
Drawing
There are no particular images or books needed of this lesson, however the
teacher may find in helpful to have some examples of contour line drawings to
show the students.
Contour
Day 1: Begin drawing contour line drawing of shoe
1. Begin class with a short discussion about contour line. Explain the
difference between contour drawings and drawings that have value and
details inside of the drawing.
2. Explain to the students that they will be expected to create a contour line
drawing of their shoe for this project.
3. Pass out 12" x 18" white papers and tell the students to place the paper
vertically/portrait style.
4. Show students how to place their shoe on top of the paper and at the bottom
of the paper. Demonstrate how to trace ONLY the inside of the shoe on the
paper. From the big toe to the heel.
5. Move the shoe to leave the line. This line will be the bottom of the shoe.
Then demonstrate how to look at the shape of the shoe (triangle like or
round) and where the laces are in relationship to the shoe. Show how to
draw the whole shoe first using a contour line. Have students show you the
contour line before adding details of their shoes.
6. If time permits, students can start adding details.
7. Have students put name on work and collect.
8. Clean up all supplies.

Processes/Procedures: Day 2: Drawing self-portrait
1. Pass out artwork and rulers.
2. Instruct students to find the middle of their paper along the top of the paper
by either:
• folding the paper
• making small crease at fold
• measuring with ruler from corner in 6"
3. From the middle of the paper, have students place a mark 1 inch mark on
either side of the middle line. These lines will be the guides for drawing
portrait.
4. Have students use the ruler to line up toe of shoe to the 1” mark that is on
the same side of their paper as the toe of their shoe. Draw guideline from
mark to toe of shoe lightly.
5. Do the same from the heel of shoe to 1" mark on the same side of their
Visual Art – Elementary K-5
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paper as the heel of their shoe.
6. Explain to students that they will use these lines as guidelines for drawing a
full body self-portrait attached to their shoe.
7. Show students how to find the half way point from top of shoe to top of
paper. Explain this is the bottom of the person’s shorts.
8. In a step-by-step method, with your example on the board show students
how to draw the body parts needed to make a person. Below that line show
students how to draw the legs. Above the line show students how to draw
the torso, arms, neck….etc.
9. Begin with head at top of paper and make is small so it fits within 2"
guidelines and gives the allusion of perspective. (head is small and shoe
life size)
10. Encourage students to draw bent legs and arms to express movement. A
short discussion of different kinds of angles might be beneficial.
11. Collect artwork and clean up all materials.
Day 3: Finish drawing and do frame
1. Pass back artwork and let students finish drawing.
2. Have 16" x 22" construction paper available for students when they are
ready for it.
3. Show students how to use a crayon to make a rubbing of the sole of their
shoe around the outside of the 16" x 22" paper.
4. When rubbing is complete have the students glue contour drawing to center
of 16" x 22" paper to create a frame.
5. In art books or extra writing paper have student write a descriptive sentence
about their artwork with the sentence beginning with the writing prompt.
“My shoe takes me….
6. Proof read sentence when students have completed it. Then, have students
print sentence around artwork in frame area with marker.

Assessment:

Teacher uses Assessment Rubric for Visual Arts (page 19) for the product and
procedures based on the GLIs and pre-assessment questions.
RETEACH

• If students are struggling with discussing or describing their artwork in terms of line, shape, color,
texture and composition, display a list of vocabulary words on the board and instruct students to find
examples around the room that fit each word. Then, have students use the same words to describe their
project.
• For students having difficulty describing an expressive element in an artwork using sensory details and
descriptive language, brainstorm a list of adjectives and practice inserting them into sentences to
provide examples.
EXTENSIONS AND RELATED LESSONS
• Have students work in pairs and create blind contour line drawings of the other person.
• Have students trace the outlines of certain artwork on tracing paper, then recolor artwork in colors
other than the original and then compare and contrast the original with the newly colored one.
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Columbus City Schools
Curriculum Guide
Visual Art – Elementary K-5

Grade Level: 4
Grading Period: 2
Unit: Clay
Lesson Title: Storyteller Dolls
Interdisciplinary
Language Arts
Connections.
Duration: 2-3, one-hour art classes
Grade Level Indicators: A41B2, A41C3
PRE-ASSESSMENT
Multiple Choice:
1. Show them the image of a storyteller doll and ask them what culture do they think made this artwork?
GLI A41B2
a.
b.
c.
d.

Native American
European
American
Chinese

Answer: a
Short Answer:
2. Display various examples (two or three dimensional) of clay figures or pottery from different
cultures. The pieces should clearly represent decorative and functional works. Try to include cultures
represented in your classroom population. Ask students if they can decide what culture made the
pieces, and how they think each piece is used. GLI A41C3
Possible answers: Responses will vary. Students may respond that a work is meant to hang on the
wall, or to hold water. They should note the difference between pieces that are containers versus those
that appear to be sculptures. Students may be able to broadly identify work as Native American
(“Indian”), Asian, or “American.”
4 Point Rubric
4 Students can compare the decorative and functional qualities of chosen artwork and explain how
these qualities may differ between cultural/ethnic groups.
3 Students can compare the decorative and functional qualities of chosen artwork but have
difficultly explaining how these qualities may differ between cultural/ethnic groups.
2 Students can suggest comparisons about cultures or functions but not both.
Visual Art – Elementary K-5
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1

Students can not compare the decorative and functional qualities of chosen artworks.

Extended Response:
3. Tell the students that they will be learning about a doll that is created by a group of Native Americans
called the Pueblos. Show them an image of a storyteller doll and ask them how this doll is different or
the same from dolls they may have at home or seen others playing with. GLI A41B2
Possible answers: The storyteller dolls are made of clay and have many little dolls attached to them.
The mouth of the largest doll is normally open to give the impression that that person is singing or
telling a story. The storytellers can be men, women or animals and some dolls have been made that
have more than 100 children attached to the main doll.
3-Point Rubric
4 Students can correctly compare and contrast many similarities and differences between storyteller
dolls and dolls from their own cultures.
3 Students can correctly compare and contrast some similarities and differences between storyteller
dolls and dolls from their own cultures.
2 Students can accurately describe what they see, but cannot draw conclusions regarding
similarities or differences to their own cultures.
1 Students can describe or compare the Storytellers or are non-responsive.

CLASSROOM EVIDENCE/LEVELS OF MASTERY
GLI A41B2

Compare and contrast art forms from different cultures and their own cultures.
Students are able to compare and contrast the Pueblo storyteller dolls with
Proficient:
dolls from their own culture.
With teacher and peer assistance students are able to compare and contrast
Emerging:
the Pueblo storyteller dolls with dolls from their own culture.
Independently, students are able to compare and contrast the Pueblo
Advanced:
storyteller dolls with dolls from their own culture.
GLI. A41C3 Compare the decorative and functional qualities of artwork from cultural/ethnic groups
within their communities.
Students are able to compare the decorative and functional qualities of
Proficient:
different kinds of dolls from groups within their communities.
With teacher and peer assistance students are able to compare the decorative
Emerging: and functional qualities of different kinds of dolls from groups within their
communities.
Independently, students are able to compare the decorative and functional
Advanced:
qualities of different kinds of dolls from groups within their communities.
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Benchmark A

Benchmark B

Benchmark C

1. HISTORICAL, CULTURAL,
AND SOCIAL CONTEXTS:
Students understand the impact of
visual art on the history, culture,
and society from which it
emanates. They understand the
cultural, social and political forces
that, in turn, shape visual art
communication and expression.
Students identify the significant
contributions of visual artists to
cultural heritage. They analyze the
historical, cultural, social and
political contexts that influence the
function and role of visual art in
the lives of people.

Recognize and describe visual art
forms and artworks from various
times and places.

Identify art forms, visual ideas and
images and describe how they are
influenced by time and culture.

Identify and describe the different
purposes people have for creating
works of art.

1. Identify and describe artwork
from various cultural/ethnic
groups (e.g., Paleo Indians,
European immigrants,
Appalachian, Amish, African, or
Asian groups) that settled in Ohio
over time. (A41A1)

2. Compare and contrast art forms
from different cultures and their
own cultures. (A41B2)

3. Compare the decorative and
functional qualities of artwork
from cultural/ethnic groups within
their communities. (A41C3)

2. CREATIVE EXPRESSION
AND COMMUNICATION:
Students create artworks that
demonstrate understanding of
materials, processes, tools, media,
techniques and available
technology. They understand how
to use art elements, principles and
images to communicate their ideas
in a variety of visual forms.

Demonstrate knowledge of visual
art materials, tools, techniques and
processes by using them
expressively and skillfully.

Use the elements and principles of
art as a means to express ideas,
emotions and experiences.

Develop and select a range of
subject matter and ideas to
communicate meaning in 2-D and
3-D works of art.

3. ANALYZING AND
RESPONDING: Students identify
and discriminate themes, media,
subject matter and formal technical
and expressive aspects in works of
art. They understand and use the
vocabulary of art criticism to
describe visual features, analyze
relationships and interpret
meanings in works of art. Students
make judgments about the quality
of works of art using the
appropriate criteria.

Identify and describe the visual
features and characteristics in
works of art.

4. VALUING THE ARTS/

Apply basic reasoning skills to
understand why works of art are
made and valued.

Form their own opinions and
views about works of art and
discuss them with others.

1. Explain how works of art can
reflect the beliefs, attitudes and
traditions of the artist. (A44A1)
2. Reflect on and develop their
own beliefs about art (e.g., how art
should look, what it should
express or how it should me
made). (A44A2)

3. Support their viewpoints about
selected works of art with
examples from the works.
(A44B3)

Demonstrate the relationship the
visual arts share with other arts
disciplines as meaningful forms of
nonverbal communication.

Use the visual arts as a means to
understand concepts and topics
studied in disciplines outside the
arts.

Create and solve an
interdisciplinary problem using
visual art processes, materials and
tools.

Describe how visual art is used in
their communities and the world
around them and provide
examples.

1. Identify and describe common
themes, subject matter and ideas
expressed across arts
disciplines(A45A1)
2. Describe how selected visual
art elements or principles are used
in one or two other arts disciplines
(e.g., color, unity, variety, and
contrast). (A45A2)

3. Relate concepts common to the
arts and disciplines outside the arts
(e.g., composition, balance, form
and movement). (A45B3)

4. Demonstrate technical skill by
creating an art product that uses
common materials and tools from
different subject areas (e.g., ruler,
compass, graph paper and
computer). (A45C4)

5. Read biographies and stories
about key artists from Ohio and
describe how their work reflects
and contributes to Ohio history.
(A45D5)
6. Recognize and identify a range
of careers in visual art (e.g.,
fashion designer, architect, graphic
artists and museum curator).
(A45D6)

Students understand why people
value visual art. They present their
beliefs about the nature and
significance of selected artworks
and the reasons for holding these
beliefs. Students reflect on and
respect diverse points of view
about artworks and artifacts.

5. CONNECTIONS,
RELATIONSHIPS AND
APPLICATIONS: Students
connect and apply their learning of
visual art to the study of other arts
areas and disciplines outside the
arts. They understand
relationships between and among
concepts and ideas that are
common across subjects in the
curriculum. Students recognize
the importance of lifelong learning
and experience in visual art.
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1. Compare and contrast how art
elements and principles are used in
selected artworks to express ideas
and communicate meaning.
(A43A1)

2. Discuss their artworks in terms
of line, shape, color, texture and
composition. (A42B2)
3. Initiate and use strategies to
solve visual problems (e.g.,
construct 3-D art objects that have
structural integrity and a sense of
completeness. (A42B3)
Apply comprehension strategies
(e.g. personal experience, art
knowledge, emotion, perceptual
and reasoning skills) to respond to
a range of visual artworks.
2. Explain the function and
purpose (e.g., utilitarian,
decorative, social and personal) of
selected art objects (A43B2)
3. Describe how artists use
symbols and imagery to convey
meaning in culturally
representative works. (A43B3)
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4. Create a narrative image (e.g.,
objects well-connected and in a
sequence) that expresses an event
from personal experience.
(A42C4)

Place selected art exemplars
chronologically in the history of
Ohio, the U.S. or North America
and describe how they contribute
to and reflect the time period.
4. Select an Ohio artist and
explain how the artist’s work
relates to Ohio history. (A41D4)
5. Construct a simple timeline that
places selected artists and their
works next to historical events in
the same time period. (A41D5)

Recognize and use ongoing
assessment to revise and improve
the quality of original artworks.
5. Give and receive constructive
feedback to produce artworks that
meet learning goals. (A42D5)

VISUAL ART GRADE LEVEL INDICATORS

AESTHETIC REFLECTION:

1. Identify and select art
materials, tools and processes to
achieve specific purposes in their
artworks. (A42A1)

Benchmark D

GRADE 4

STANDARDS

Contribute to the development of
criteria for discussing and judging
works of art.
4. Explain how an art critic uses
criteria to judge artworks.
(A43C4)
5. Refer to criteria when
discussing and judging the quality
of works of art. (A43C5)

Distinguish and describe the
aesthetic qualities in works of art.
4. Describe the successful use of
one expressive element in an
artwork, using sensory details and
descriptive language. (A44C4)

Columbus City Schools – 2008

SUGGESTED TEACHING STRATEGIES AND ACTIVITIES
Product: Storyteller dolls made from clay
• Red clay
• Canvases
• Toothbrushes
• Water and bowls
• Pencil
Materials/Media:
• Paint brushes
• Black acrylic paint
• Paint shirts (recommended)
• Sharpie markers
• Art books or writing paper
Theme/Culture: Native American - Pueblo
Art Express, Grade Two (Red book)
• Unit 3, pg. 66-67.
Resources:
Arts Resource Center:
• Examples of clay figures or pottery from different cultures.
Vocabulary: Clay, sculpture
Day 1: Making the clay storyteller dolls
1. Let students examine the various examples of clay figures or pottery you
collected for them to view. Ask students to explain how they think each
artwork is used.
2. Tell students they are going to be learning about a type of artwork created
by a group of Native Americans known as the Pueblos. These artworks are
called storytellers.
3. Ask the students if they have ever used a doll to help them tell a story.
Discuss why they might do this and how their story may be different if they
did not use a doll to help them tell a story.
4. Show them the image of a storyteller doll and ask them how the storyteller
dolls are different from dolls they are familiar with.
5. Explain the materials they will get to help them make their own storyteller
doll and show them how to pinch and pull the clay into the shapes to make
Processes/Procedures:
the doll.
6. Pass out canvases to cover their work area. (they will keep the clay from
sticking to the table)
7. Pass out water, bowls, and tooth brushes. (This is for slipping and scoring
the clay so they can attach the children to the main doll.)
8. Pass out baseball size amount of red clay to each student.
9. Have them begin by forming the head of the main doll. Then, using the
extra clay, form the body, arms and legs from one piece of clay by
pinching the clay outwards to make arms and legs.
10. Attach head to main body using the toothbrush and water to slip and score.
11. Have them use a pencil to poke a mouth in main doll’s head so as to make
it look as if it were talking.
12. Form listeners or children in the same way but smaller and no open mouth.
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13. Attach them to mail doll with toothbrushes and water.
14. Students can create as many “listeners or children” as class time allows or
until they are pleased with their artworks’ appearance.
15. Collect storyteller from student one at a time so you can mark name on
bottom with pencil.
16. Clean up all materials.
Day 2: Adding details to storyteller dolls
1. Pass back fired storytellers, paint shirts, black acrylic paint, and paint
brushes.
2. Show students how to use the paint and brush to paint the hair on each of
their people.
3. Instruct them to use sharpie markers for the details such as eyes, nose
eyebrows and mouths.
4. If students finish early have them write a short story about a family
tradition on writing paper or in their art books.
Possible Day 3: some teachers may find they want to give students two days
to create their storytellers. If this is the case, artwork must be stored in an
airtight manner to prevent clay from drying out.
Teacher uses Assessment Rubric for Visual Arts (page 19) for the product and
Assessment:
procedures based on the GLIs and pre-assessment questions.
RETEACH
•
•

For students struggling with comparing artwork from different cultures to their own culture, have
them think of a story they would want to tell, and ask them to explain what kind of doll they might
use or make to help them tell that story.
To help students having difficulty comparing the decorative and functional qualities of artwork from
cultural/ethnic groups within their communities, choose one object (i.e. vase, basket, or blanket) and
make an extensive list of characteristics that make the object functional and a list of ways the object
can be decorative. Relate concepts learned back to storyteller dolls.
EXTENSIONS AND RELATED LESSONS

•
•
•

Have students form small groups and take turns being storytellers while the others are being the
listeners.
Introduce other Native American Cultures and talk about pattern and designs commonly found in
different cultures, for example, geometric.
Look at other sculptures of people or figures from multiple cultures and compare and contrast,
clothing, subject mater and media.
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Columbus City Schools
Curriculum Guide
Visual Art – Elementary K-5

Grade Level: 4
Grading Period: 3
Unit: Painting
Lesson Title: Lovely Landscapes
Connections/Integration: Science
Duration: 2-3, one-hour art classes
Grade Level Indicators: A41D5, A43A1, A43C4, A43C5, A44A2, A44B3
PRE-ASSESSMENT
Multiple Choice:
1. Using selected artwork listed in teacher resources section, ask students: “These artworks are examples
of?” GLI A44B3
a. portraits
b. still-life
c. landscapes
d. sculptures
Answer: c.
2. Show students the selected work Mediterranean Scene, Raoul Dufy, ca. 1920-40. Ask them “What
elements or principles in this work of art make help give it the feeling of excitement or energy? GLI
A43A1
e. the shapes
f. the patterns
g. the lines
h. the unity
Answer: c.

Short Answer:
3. Display Art and Culture timeline (Appendix A-164 to A-171) and pass out identification cards for
selected artworks (Appendix A-163). Ask students to tell you or show you where on the timeline
these artworks would belong and give one example of an event that occurred during that same time.
GLI A41D5
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Possible answers: Student must correctly match date of artwork with corresponding date on time
line then using time line list one event that took place in the same time period.
4 Point Rubric
4 Students can correctly place all four artworks on the timeline, and can list an event that occurred
during that time period.
3 Students can correctly place two or three artworks on time line and list one event that occurred
during the same time period.
2 Students can list events that correspond to where they placed artworks, but they are placed
incorrectly on the timeline.
1 Students can not correctly place artwork in time line.

Extended Response:
4. Using selected artworks teacher will explain about the different styles represented. Have students
write down the title of the work they feel is best, then have them give reasons as to why they have
made this choice. Ask students to do the same about the artwork they like the least. Ask students to
share their responses with the class by comparing and contrasting students who pick the same artwork
where one thinks it is the best and another thinks it is the worst. GLIs: A43C4, A43C5, A44A2,
A44B3
Possible answers: The best or worst artwork is a choice of the student, however the reasons used to
support their choice should reflect, thought and reason beyond a response of
“because I like it”. If this is the answer you get ask student to explain why they
like it (i.e. the color, subject, way it is painted, composition).
4-Point Rubric
4 – Students have clearly made a best and worst choice and given or listed at least 2 reflective and
thoughtful reasons for their choice based on elements found directly in the artwork.
3 Students have clearly made a best and worst choice and given or listed at least 1 reflective and
thoughtful reason for their choice based on elements found directly in the artwork.
2 – Students have made a best and worst choice but have difficulty listing or giving reflective and
thoughtful reasons for their choice based on elements found directly in the artwork.
1 – Students have not clearly made a best and worst choice can not give or list reflective and
thoughtful reasons for their choice based on elements found directly in the artwork.

CLASSROOM EVIDENCE/LEVELS OF MASTERY
GLI. A41D5 Construct a simple timeline that places selected artists and their works next to historical
events in the same time period.
Students are able to place selected artists and their works next to historical
Proficient:
events in the same time period.
With teacher and peer assistance students are able to place selected artists and
Emerging:
their works next to historical events in the same time period.
Independently, students are able to place selected artists and their works next
Advanced:
to historical events in the same time period.
GLI. A43C4 Explain how an art critic uses criteria to judge artworks.
Proficient: Students are able to identify criteria used to judge artworks.
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With teacher and peer assistance students are able to identify criteria used to
judge artworks.
Advanced: Independently, students are able to identify criteria used to judge artworks.
Emerging:

GLI. A43C5

Refer to criteria when discussing and judging the quality of works of art.

Students are able to use chosen criteria to discuss and judge selected works of
art.
With teacher and peer assistance students are able to use chosen criteria to
Emerging:
discuss and judge selected works of art.
Independently, students are able to use chosen criteria to discuss and judge
Advanced:
selected works of art.
GLI. A44A2 Reflect on and develop their own beliefs about art (e.g., how art should look, what it
should express or how it should me made).
Proficient: Students are able to reflect on and develop their own beliefs about art.
With teacher and peer assistance students are able to reflect on and develop
Emerging:
their own beliefs about art.
Independently, students are able to reflect on and develop their own beliefs
Advanced:
about art.
GLI. A44B3 Support their viewpoints about selected works of art with examples from the works.
Proficient:

Students are able to support their viewpoints about selected works of art with
examples from the works.
With teacher and peer assistance students are able to support their viewpoints
Emerging:
about selected works of art with examples from the works.
Independently, students are able to support their viewpoints about selected
Advanced:
works of art with examples from the works.
Proficient:
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Benchmark A

Benchmark B

Benchmark C

1. HISTORICAL, CULTURAL,
AND SOCIAL CONTEXTS:
Students understand the impact of
visual art on the history, culture,
and society from which it
emanates. They understand the
cultural, social and political forces
that, in turn, shape visual art
communication and expression.
Students identify the significant
contributions of visual artists to
cultural heritage. They analyze the
historical, cultural, social and
political contexts that influence the
function and role of visual art in
the lives of people.

Recognize and describe visual art
forms and artworks from various
times and places.

Identify art forms, visual ideas and
images and describe how they are
influenced by time and culture.

Identify and describe the different
purposes people have for creating
works of art.

1. Identify and describe artwork
from various cultural/ethnic
groups (e.g., Paleo Indians,
European immigrants,
Appalachian, Amish, African, or
Asian groups) that settled in Ohio
over time. (A41A1)

2. Compare and contrast art forms
from different cultures and their
own cultures. (A41B2)

3. Compare the decorative and
functional qualities of artwork
from cultural/ethnic groups within
their communities. (A41C3)

2. CREATIVE EXPRESSION
AND COMMUNICATION:
Students create artworks that
demonstrate understanding of
materials, processes, tools, media,
techniques and available
technology. They understand how
to use art elements, principles and
images to communicate their ideas
in a variety of visual forms.

Demonstrate knowledge of visual
art materials, tools, techniques and
processes by using them
expressively and skillfully.

Use the elements and principles of
art as a means to express ideas,
emotions and experiences.

Develop and select a range of
subject matter and ideas to
communicate meaning in 2-D and
3-D works of art.

3. ANALYZING AND
RESPONDING: Students identify
and discriminate themes, media,
subject matter and formal technical
and expressive aspects in works of
art. They understand and use the
vocabulary of art criticism to
describe visual features, analyze
relationships and interpret
meanings in works of art. Students
make judgments about the quality
of works of art using the
appropriate criteria.

Identify and describe the visual
features and characteristics in
works of art.

4. VALUING THE ARTS/

Apply basic reasoning skills to
understand why works of art are
made and valued.

Form their own opinions and
views about works of art and
discuss them with others.

1. Explain how works of art can
reflect the beliefs, attitudes and
traditions of the artist. (A44A1)
2. Reflect on and develop their
own beliefs about art (e.g., how art
should look, what it should
express or how it should me
made). (A44A2)

3. Support their viewpoints about
selected works of art with
examples from the works.
(A44B3)

Demonstrate the relationship the
visual arts share with other arts
disciplines as meaningful forms of
nonverbal communication.

Use the visual arts as a means to
understand concepts and topics
studied in disciplines outside the
arts.

Create and solve an
interdisciplinary problem using
visual art processes, materials and
tools.

Describe how visual art is used in
their communities and the world
around them and provide
examples.

1. Identify and describe common
themes, subject matter and ideas
expressed across arts
disciplines(A45A1)
2. Describe how selected visual
art elements or principles are used
in one or two other arts disciplines
(e.g., color, unity, variety, and
contrast). (A45A2)

3. Relate concepts common to the
arts and disciplines outside the arts
(e.g., composition, balance, form
and movement). (A45B3)

4. Demonstrate technical skill by
creating an art product that uses
common materials and tools from
different subject areas (e.g., ruler,
compass, graph paper and
computer). (A45C4)

5. Read biographies and stories
about key artists from Ohio and
describe how their work reflects
and contributes to Ohio history.
(A45D5)
6. Recognize and identify a range
of careers in visual art (e.g.,
fashion designer, architect, graphic
artists and museum curator).
(A45D6)

Students understand why people
value visual art. They present their
beliefs about the nature and
significance of selected artworks
and the reasons for holding these
beliefs. Students reflect on and
respect diverse points of view
about artworks and artifacts.

5. CONNECTIONS,
RELATIONSHIPS AND
APPLICATIONS: Students
connect and apply their learning of
visual art to the study of other arts
areas and disciplines outside the
arts. They understand
relationships between and among
concepts and ideas that are
common across subjects in the
curriculum. Students recognize
the importance of lifelong learning
and experience in visual art.
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1. Compare and contrast how art
elements and principles are used in
selected artworks to express ideas
and communicate meaning.
(A43A1)

2. Discuss their artworks in terms
of line, shape, color, texture and
composition. (A42B2)
3. Initiate and use strategies to
solve visual problems (e.g.,
construct 3-D art objects that have
structural integrity and a sense of
completeness. (A42B3)
Apply comprehension strategies
(e.g. personal experience, art
knowledge, emotion, perceptual
and reasoning skills) to respond to
a range of visual artworks.
2. Explain the function and
purpose (e.g., utilitarian,
decorative, social and personal) of
selected art objects (A43B2)
3. Describe how artists use
symbols and imagery to convey
meaning in culturally
representative works. (A43B3)
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4. Create a narrative image (e.g.,
objects well-connected and in a
sequence) that expresses an event
from personal experience.
(A42C4)

Place selected art exemplars
chronologically in the history of
Ohio, the U.S. or North America
and describe how they contribute
to and reflect the time period.
4. Select an Ohio artist and
explain how the artist’s work
relates to Ohio history. (A41D4)
5. Construct a simple timeline that
places selected artists and their
works next to historical events in
the same time period. (A41D5)

Recognize and use ongoing
assessment to revise and improve
the quality of original artworks.
5. Give and receive constructive
feedback to produce artworks that
meet learning goals. (A42D5)

VISUAL ART GRADE LEVEL INDICATORS

AESTHETIC REFLECTION:

1. Identify and select art
materials, tools and processes to
achieve specific purposes in their
artworks. (A42A1)

Benchmark D

GRADE 4

STANDARDS

Contribute to the development of
criteria for discussing and judging
works of art.
4. Explain how an art critic uses
criteria to judge artworks.
(A43C4)
5. Refer to criteria when
discussing and judging the quality
of works of art. (A43C5)

Distinguish and describe the
aesthetic qualities in works of art.
4. Describe the successful use of
one expressive element in an
artwork, using sensory details and
descriptive language. (A44C4)

Columbus City Schools – 2008

SUGGESTED TEACHING STRATEGIES AND ACTIVITIES
Product: An expressionistic landscape painting done in acrylic paint

Materials/Media:

•
•
•
•
•
•
•
•
•

12" x 18" drawing paper
14" x 20" chip board
Masking tape
Red, orange, white, yellow, and black acrylic paint
Glue sticks
Sand
Water and bowls
Flat and round acrylic brushes, fan brushes or card board pieces
Paint shirts, paper plates.

Theme/Culture: Painting
Artist Biography- Albert Bierstadt (Appendix A-20)
Artist Biography-Claude Monet (Appendix A-25)
Artist Biography- Raoul Dufy (Appendix A-156)
Artist Biography- Hans Hofmann (Appendix A-157, A-158)
Artist Example- Albert Bierstadt, In the Mountians (Appendix A-21, A-22,
A-160)
Resources:
Artist Example-Claude Monet, Sea Coast at Trouville (Appendix A-159)
Artist Example- Raoul Dufy, Mediterranean Scene (Appendix A-161)
Artist Example- Hans Hofmann, The Wind (Appendix A-162)
Identification Cards (Appendix A-163), The Arts Teacher’s Book of List
Art and Culture Timeline (Appendix A-164 to A-171)
Vocabulary: Landscape, Expressionism, Abstract, Realism
Day 1: Discussion of selected artwork and begin painting their landscape.
1. Open lesson by discussing what is a landscape by using selected artworks
listed in resources section.
2. Using the Art and Culture timeline (Appendix A-164 to A-171) and the
identification cards (Appendix A-163) have students place selected
artwork on timeline and discuss other events that took place during that
time period.
3. Have students chose the artwork they like the best and worst and have
discussion described in the pre-assessment extended response question # 3.
4. Pass out 12x18 drawing paper, 14x20 chipboard and masking tape.
5. Have them put on paint shirts.
6. Show them how to tape drawing paper to chipboard using masking tape to
go around the entire outside edge of drawing paper. This will create a
white boarder mask around edge of drawing paper.
7. Write name on chipboard.
8. Have them draw a light line horizontally across the entire paper (drawing
paper and chipboard, this is important for a later step!!) a little less than
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half way up the page. This is the horizon line.
Processes/Procedures: 9. Pass out paper plates with red and orange paint on them and flat paint
brushes.
10. Show them how to mix red and orange paint on white paper, using
horizontal brush strokes to paint the sky and water.
11. Make sure they use only horizontal strokes and they cover all the white
paper, starting at top and going over horizon line and stopping about an
inch or two from bottom of paper.
12. Add white and yellow paint to their paper plates.
13. Show them how to add a little white paint to their brush and using the predrawn horizon line guides (they should still be able to see where their
horizon line is on chip board because they drew it across the entire paper)
have them mix the little bit of white into the area of their painting that starts
at the horizon line and extends towards the bottom of their paper. Make
sure they are still painting with horizontal strokes! This will create a lighter
shade of the sky color which will become the water.
14. Show them how to use their finger to make the sun by dipping just the tip
of their finger into the yellow paint and swirling the paint onto a spot in
their sky about the side of a quarter.
15. If the want they can go to the spot on their painting under their sun and
below the horizon line and using the extra paint on their finger create
reflection in the water using horizontal strokes.
16. Collect artwork and place on drying rack.
17. Clean up brushes and paint.
Day 2: Finish painting
1. Pass back artwork, hand out glue sticks.
2. Show them how to draw a light pencil line across the bottom part of their
painting to use as a guide for the beach or surf line. Encourage the students
to create a line that is not straight across but higher on one side of their
paper than the other and has slight curves. The beach line should overlap
the water area of their painting a little so as to not have white areas in
picture.
3. Show them how to smear glue across bottom part of their painting from
their beach line to the bottom edge.
4. Have students hold up their hand once they get this done.
5. Quickly walk around to each student as they finish and sprinkle a tiny
amount of sand onto their glue, have students tap off extra. This is just so
the beach area has some fun texture.
6. Pass out paint shirts, plates with black paint, round and fan brushes.
7. Show them how to paint their beach in first, using fan brushes, black paint
and horizontal strokes, making sure they follow their pencil drawn
guideline for their surf line, so they don’t have a straight line for the beach.
8. Using an almost empty fan brush have them paint a very light line over
their original horizon line, using their guide lines from before. This will
help distinguish between the sky and the water.
9. Using the round brush and black paint have them paint 3-4 tree trunks
(explain that straight trunks will look more pine tree like and slightly
curved ones will look palm tree like.)
10. Using the fan brush again show them how to add branches outward from
their trunks and pull downward from paint stroke to mimic leaves.
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11. Have students remove masking tape from just the bottom of their picture so
they can sign their artwork in masked area.
12. Collect artwork and place on drying rack.
13. Clean up all materials
14. Remove paintings completely from chipboard after they are dry.
Day 3: You may need a third day to complete this project depending on
how long your discussion is at beginning of lesson.
Teacher uses Assessment Rubric for Visual Arts (page 19) for the product and
Assessment:
procedures based on the GLIs and pre-assessment questions.
RETEACH
•
•

•
•
•

•
•
•

For students struggling with constructing a simple timeline that places selected artists and their works
next to historical events in the same time period, the teacher can work with students individually to
help them understand how events happen simultaneously in history.
To assist students struggling with explaining how an art critic uses criteria to judge artworks, the
teacher can display an artwork in the room and have students write a paragraph to critique it.
Students should give at least three reasons why they do or do not like it. Then, students can trade
papers and identify the criteria used for evaluation.
To help students with referring to criteria when discussing and judging the quality of works of art, the
teacher can create a chart listing important criteria (i.e., style, craftsmanship, subject matter, etc.) for
reference.
To encourage students to reflect on and develop their own beliefs about art, the teacher can have
students make a list of things they like to see in art and share with a partner.
For students having difficulty supporting their viewpoints about selected works of art with examples
from the works, the teacher can make several statements with support from the artwork to
demonstrate the concept to students.
EXTENSIONS AND RELATED LESSONS
Look at other artist who created seascapes and compare and contrast the styles.
Plan a trip to you local museum and focus on paintings of interest.
Use this lesson a starting point for a lesson on foreground, background, middle ground.

Visual Art – Elementary K-5

365

Columbus City Schools – 2008

Columbus City Schools
Curriculum Guide
Visual Art – Elementary K-5

Grade Level: 4
Grading Period: 4
Unit: Painting
Lesson Title: Cartography - Creating Fantasy Islands
Connections/Integration: Math, Geography, Science
Duration: 6-7 one hour class periods
Grade Level Indicators: A45B3, A45C4, A45D6
PRE-ASSESSMENT
Multiple Choice:
1. What do we call a person who has a career in map making? GLI A45D6
a. An Illustrator
b. A Sculptor
c. An Author
d. A Cartographer
Answer: d
Short Answer:
2. What tools would I need if I wanted to draw a straight line and a perfect circle? GLI A45C4
Answer: ruler (or alternate form of straight edge) and compass (or alternate tool for creating a circle)
4 Point Rubric
4 Students name a ruler and a compass as well as noting alternative tools (e.g. a scrap of wood, a
strip of cardboard for the straight edge; a piece of string or a template for the circle).
3 Students name a ruler and a compass.
2 Students can provide the name for one tool but not the other.
1 Students cannot name either tool or are not responsive.
Extended Response:
3. Give me an example of a pattern and tell me what other subject we see patterns? GLI A45B3
Possible answers: A pattern is anything that repeats itself so any example of something repeating
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itself would a correct answer i.e. color, line, shape, sound. We see patterns in Math and Science.
4 Point Rubric
3 – Students can give a correct example of a pattern and correctly list other subjects where they deal
with patterns.
2 – Students can give a correct example of a pattern but can not correctly list other subjects where
they deal with patterns.
1 – Students can not give a correct example of a pattern or list other subjects where they deal with
patterns.
CLASSROOM EVIDENCE/LEVELS OF MASTERY
GLI (A45B3) Relate concepts common to the arts and disciplines outside the arts (e.g., composition,
balance, form and movement).
Students are able to relate concepts common to the arts and disciplines
Proficient:
outside the arts.
With teacher and peer assistance students are able to relate concepts common
Emerging:
to the arts and disciplines outside the arts.
Independently, students are able to relate concepts common to the arts and
Advanced:
disciplines outside the arts.
GLI (A45C4) Demonstrate technical skill by creating an art product that uses common materials and
tools from different subject areas (e.g., ruler, compass, graph paper and computer).
Students are able to demonstrate technical skill by creating an art product
Proficient:
that uses common materials and tools from different subject areas.
With teacher and peer assistance students are able to demonstrate technical
Emerging: skill by creating an art product that uses common materials and tools from
different subject areas.
Independently, students are able to demonstrate technical skill by creating an
Advanced: art product that uses common materials and tools from different subject
areas.
GLI (A45D6) Recognize and identify a range of careers in visual art (e.g., fashion designer, architect,
graphic artists and museum curator).
Proficient: Students are able to recognize and identify a range of careers in visual art.
With teacher and peer assistance students are able to recognize and identify
a range of careers in visual art.
Independently, students are able to recognize and identify a range of
Advanced:
careers in visual art.
Emerging:
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Benchmark A

Benchmark B

Benchmark C

1. HISTORICAL, CULTURAL,
AND SOCIAL CONTEXTS:
Students understand the impact of
visual art on the history, culture,
and society from which it
emanates. They understand the
cultural, social and political forces
that, in turn, shape visual art
communication and expression.
Students identify the significant
contributions of visual artists to
cultural heritage. They analyze the
historical, cultural, social and
political contexts that influence the
function and role of visual art in
the lives of people.

Recognize and describe visual art
forms and artworks from various
times and places.

Identify art forms, visual ideas and
images and describe how they are
influenced by time and culture.

Identify and describe the different
purposes people have for creating
works of art.

1. Identify and describe artwork
from various cultural/ethnic
groups (e.g., Paleo Indians,
European immigrants,
Appalachian, Amish, African, or
Asian groups) that settled in Ohio
over time. (A41A1)

2. Compare and contrast art forms
from different cultures and their
own cultures. (A41B2)

3. Compare the decorative and
functional qualities of artwork
from cultural/ethnic groups within
their communities. (A41C3)

2. CREATIVE EXPRESSION
AND COMMUNICATION:
Students create artworks that
demonstrate understanding of
materials, processes, tools, media,
techniques and available
technology. They understand how
to use art elements, principles and
images to communicate their ideas
in a variety of visual forms.

Demonstrate knowledge of visual
art materials, tools, techniques and
processes by using them
expressively and skillfully.

Use the elements and principles of
art as a means to express ideas,
emotions and experiences.

Develop and select a range of
subject matter and ideas to
communicate meaning in 2-D and
3-D works of art.

3. ANALYZING AND
RESPONDING: Students identify
and discriminate themes, media,
subject matter and formal technical
and expressive aspects in works of
art. They understand and use the
vocabulary of art criticism to
describe visual features, analyze
relationships and interpret
meanings in works of art. Students
make judgments about the quality
of works of art using the
appropriate criteria.

Identify and describe the visual
features and characteristics in
works of art.

4. VALUING THE ARTS/

Apply basic reasoning skills to
understand why works of art are
made and valued.

Form their own opinions and
views about works of art and
discuss them with others.

1. Explain how works of art can
reflect the beliefs, attitudes and
traditions of the artist. (A44A1)
2. Reflect on and develop their
own beliefs about art (e.g., how art
should look, what it should
express or how it should me
made). (A44A2)

3. Support their viewpoints about
selected works of art with
examples from the works.
(A44B3)

Demonstrate the relationship the
visual arts share with other arts
disciplines as meaningful forms of
nonverbal communication.

Use the visual arts as a means to
understand concepts and topics
studied in disciplines outside the
arts.

Create and solve an
interdisciplinary problem using
visual art processes, materials and
tools.

Describe how visual art is used in
their communities and the world
around them and provide
examples.

1. Identify and describe common
themes, subject matter and ideas
expressed across arts
disciplines(A45A1)
2. Describe how selected visual
art elements or principles are used
in one or two other arts disciplines
(e.g., color, unity, variety, and
contrast). (A45A2)

3. Relate concepts common to the
arts and disciplines outside the arts
(e.g., composition, balance, form
and movement). (A45B3)

4. Demonstrate technical skill by
creating an art product that uses
common materials and tools from
different subject areas (e.g., ruler,
compass, graph paper and
computer). (A45C4)

5. Read biographies and stories
about key artists from Ohio and
describe how their work reflects
and contributes to Ohio history.
(A45D5)
6. Recognize and identify a range
of careers in visual art (e.g.,
fashion designer, architect, graphic
artists and museum curator).
(A45D6)

Students understand why people
value visual art. They present their
beliefs about the nature and
significance of selected artworks
and the reasons for holding these
beliefs. Students reflect on and
respect diverse points of view
about artworks and artifacts.

5. CONNECTIONS,
RELATIONSHIPS AND
APPLICATIONS: Students
connect and apply their learning of
visual art to the study of other arts
areas and disciplines outside the
arts. They understand
relationships between and among
concepts and ideas that are
common across subjects in the
curriculum. Students recognize
the importance of lifelong learning
and experience in visual art.
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1. Compare and contrast how art
elements and principles are used in
selected artworks to express ideas
and communicate meaning.
(A43A1)

2. Discuss their artworks in terms
of line, shape, color, texture and
composition. (A42B2)
3. Initiate and use strategies to
solve visual problems (e.g.,
construct 3-D art objects that have
structural integrity and a sense of
completeness. (A42B3)
Apply comprehension strategies
(e.g. personal experience, art
knowledge, emotion, perceptual
and reasoning skills) to respond to
a range of visual artworks.
2. Explain the function and
purpose (e.g., utilitarian,
decorative, social and personal) of
selected art objects (A43B2)
3. Describe how artists use
symbols and imagery to convey
meaning in culturally
representative works. (A43B3)
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4. Create a narrative image (e.g.,
objects well-connected and in a
sequence) that expresses an event
from personal experience.
(A42C4)

Place selected art exemplars
chronologically in the history of
Ohio, the U.S. or North America
and describe how they contribute
to and reflect the time period.
4. Select an Ohio artist and
explain how the artist’s work
relates to Ohio history. (A41D4)
5. Construct a simple timeline that
places selected artists and their
works next to historical events in
the same time period. (A41D5)

Recognize and use ongoing
assessment to revise and improve
the quality of original artworks.
5. Give and receive constructive
feedback to produce artworks that
meet learning goals. (A42D5)

VISUAL ART GRADE LEVEL INDICATORS

AESTHETIC REFLECTION:

1. Identify and select art
materials, tools and processes to
achieve specific purposes in their
artworks. (A42A1)

Benchmark D

GRADE 4

STANDARDS

Contribute to the development of
criteria for discussing and judging
works of art.
4. Explain how an art critic uses
criteria to judge artworks.
(A43C4)
5. Refer to criteria when
discussing and judging the quality
of works of art. (A43C5)

Distinguish and describe the
aesthetic qualities in works of art.
4. Describe the successful use of
one expressive element in an
artwork, using sensory details and
descriptive language. (A44C4)
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SUGGESTED TEACHING STRATEGIES AND ACTIVITIES
Product:

Materials/Media:

Theme/Culture:
Resources:
Vocabulary:

Processes/Procedures:

An drawing of a fantasy island in the style of old world maps
•
•
•
•
•
•
•
•
•
•
•

PowerPoint presentation on Cartography from the Arts Resource Center
Computer and projector
18" x 24" watercolor paper
Sketch paper, pencils and erasers
Ultra fine black sharpies and fine black sharpies
Compasses
Rulers
Paint brushes, smocks
Coffee stain or brown water color, blue water color, water and bowls
Masking tape
Chipboard templates cut to the following sizes: 2" x 24", 2" x 2", 4”x 18",
4" x 6", 4" x 4" (one of each size per every two students)
• Student Handout - Coastline (Appendix A-172)
• Student Handout - Pattern examples (Appendix A-173)
• Student Handout - Map key (Appendix A-174)
Cartography
Power point presentation from the Arts Resource Center on Cartography,
computer and projector, map key handout, coastline handout, pattern examples,
(Appendices 11-13), Maps Getting From Here to There, Harvey Weiss.
Cartography, Compass Rose, Intermediate Directions, Cardinal Directions,
Interior, Exterior, Longitude, Latitude, Horizontal, Vertical, Diagonal,
Day 1: Introduce the career of Cartography and sketch coastlines.
1. Show cartography power point and discuss the art of map making.
2. Examine all the components of an old world map that have been included
in the power point.
3. Tell the students they are going to create a map of a fantasy island that they
are the first to discover so it is up to them to map it out.
4. Pass out sketch paper and coast line handout (Appendix A-172).
5. Draw their attention to how a realistic coast line should look. Show them
examples on the board of what not to do.
6. Give them the rest of the time to practice drawing fantasy islands with
realistic looking coastlines.
7. While students are independently working, walk around room and look for
students struggling with this criterion (making realistic coastlines). Work
one on one with them to help improve their efforts.
8. Have students put names on sketches and collect them and the handouts.
Day 2: Drawing map layout and beginning decorative boarder
Teacher Prep that must be done before beginning of class:
• Cut chipboard templates to the sizes specified in Materials/Media section
of this lesson
• Make copies of pattern examples (Appendix A-173)
1. Pass out 18" x 24" watercolor papers, a two inch piece of masking tape, the
2" x 24" chipboard template, and an ultra fine sharpie (black) to each
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Fig.1

Fig.2

Fig.3

Fig.4

Fig.5

Fig.6

Fig.7
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student.
2. Using the 2" x 24" chipboard template, begin by creating the outside
boarder of the map.
3. Do this by instructing students to rip the masking tape in half and make two
tape bubbles with it. Have them place these on one side of the chipboard
template about 8" apart. Tell them this will help hold the straight edge in
place while they use it to draw a straight line on their paper.
4. Show them how to match up one side of their straight edge with the top
edge of their paper. Once this is in place have them press down to get the
tape to stick.
5. While they are still holding the straight edge with one hand have them use
the other to draw a line down the inside edge of their straight edge.
6. Have them carefully remove stuck straight edge from paper. Have them
leave the tape on the back of their straight edge.
7. Next show them how to move the straight edge to the bottom of their paper
and line it up with the bottom edge of their paper.
8. Once in place, have them draw another line along the inside edge of their
straight edge at the bottom of the paper.
9. Continue this step for the sides of the paper as well so that you have a two
inch board or frame all the way around your paper. See fig. 1
10. Have students erase lines that cross at corners, from the cross over to edge
of paper, so it looks like a rectangle inside a rectangle. See fig. 2
11. Create second boarder or frame using the same steps as above, but instead
of matching one edge of their straight edge to the outside of the paper they
match it up with the line they drew for the first border. In a sense you are
doubling the first boarder. See fig.3
12. Do not have them erase corner lines this time.
13. Have them outline all of their lines with an ultra fine tip sharpie.
14. Collect 2" x 24" templates and pass out 4" x 4" & 4" x 6" templates
15. Show them how to line up 4x4 inch template in bottom left hand corner of
interior rectangle and trace the top and right hand side to complete the
square. See fig. 4
16. Show them how to do the same thing with the 4x6 template in the bottom
right hand corner or interior rectangle. See fig.5
17. Have students trace these boxes with the ultra fine tip sharpie
18. Collect 4" x 4" and 4" x 6" templates and pass out 4" x 18" templates and
another two inch piece of masking tape.
19. Have students rip tape in half and make tape bubbles and place them on
back of template about 8" apart, just like before.
20. Have students line up the template vertically with interior most border line
starting either on the left or right side of their paper.
21. Have them draw vertical lines from top interior most boarder line to bottom
interior most boarder line across the length of large interior rectangle but
NOT through 4" x 4" or 4" x 6" boxes. See fig. 6
22. Turn template horizontally and do the same thing with horizontal lines.
See fig. 7.
23. Explain that these lines represent the longitude and latitude lines found on
maps.
24. Have them trace over these lines with the ultra fine tip sharpie.
25. Collect 4x18 inch templates and pass out 2" x 2" templates
26. Show them how to use the 2" x 2" template to mark off even spaces around
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the interior or second boarder. This is where they will draw their
decorative pattern and the even spaces help them keep it neat. See fig. 8
27. Collect all materials and artwork.
Fig.8

Day 3: Begin decorative boarder and coastlines
1. Show students the decorative boarder pattern examples (Appendix).
2. Explain through example how to create each example by working in one
square at a time to draw pattern.
3. Show them how the pattern can look different based on the area of their
chosen example that they decide to color in.
4. Have students chose a pattern from the choices and draw it in the interior
boarder they marked off the class before.
5. Once they have drawn pattern have them lightly shade in the area that they
will color in black on their pattern with a pencil. This allows them to
preplan their design before doing anything with the permanent marker and
helps avoid mistakes.
6. Once shading is done check work quickly for mistakes and then let them
use the fine tip sharpie to color the pattern in.
7. After decorative boarder is complete have the students draw their fantasy
island in map area of artwork. Encourage them to fill the space and to have
smaller islands off the coast of their larger island for added visual interest.
8. Have students outline the coastlines of their islands in ultra fine sharpie
marker.
9. Collect all materials and artwork
Day 4: Finish any work form class before and begin drawing map key
symbols and compass rose.
1. Pass out map key handout (Appendix A-174) and explain how the symbols
for each chosen element should be listed on their island in the location they
chose and then needs to be listed on the Map Key as well.
2. Have them divide the 4x6 rectangle that is located on the bottom right of
the map area into at least 8 sections and show them that these spaces are
where they list the map key symbol and the written description of that
symbol. Minimum requirement for map key items is eight chosen from the
handout. Any more from hand out is okay, but any made up by student
should be approved by you so to avoid man made items like roads or
buildings because their island is newly discovered and has not had visits
from other discoverers.
3. Once all symbols have been added to both map and map key have students
outline with ultra fine sharpie marker.
4. Next have students begin compass rose in 4x4 box in bottom left hand
corner of map area.
5. Have them use a compass to draw a perfect circle in the middle of 4x4
square, from there have them design their compass rose using rulers and
compass. Students must label cardinal directions and intermediate
directions on compass rose.
6. Have students outline compass rose with ultra fine sharpie marker, and
color in any areas of their design to add visual interest.
Day 5 and 6: Painting map (This step can be done in two days, one color one
day and the other color the next, if you want to avoid colors bleeding
Visual Art – Elementary K-5
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together because of painting wet beside wet. If you chose to paint all in
one day, be sure to instruct students on how to move around their artwork
to paint different sections at a time to avoid colors bleeding into one
another.)
1. Pass out artwork, water and bowls, brown watercolor/coffee stain and blue
watercolor, brushes and paint shirts.
2. Have students start painting the items in their artwork. Blue for the water,
brown for land and boarder.
3. A word of caution!! Light washes of color both brown and blue look best.
If you use the semi moist watercolors and you allow the students to mix
their own paint make sure to encourage them to paint with very light
washes of color that are transparent and not opaque.
Day 7:
Because this lesson is unusually long an extra day may be needed for those
students who work slower than the rest of the group.
Assessment:

Teacher uses Assessment Rubric for Visual Arts (page 19) for the product and
procedures based on the GLIs and pre-assessment questions.
RETEACH

•
•
•

Students who are struggling with identify various careers in art can look at a list of examples and
explain what they do.
Students who are struggling with demonstrating technical skills when using common tools can be
worked with one on one.
Students who are struggling with relating common concepts across disciplines can be worked with
one on one to find examples of common concepts in two chosen disciplines.
EXTENSIONS AND RELATED LESSONS

•
•

Have students write a letter back home about the adventure of discovering their own island, things to
include in their letter could be things like, the name of their island, where it is located, and danger
they encountered while exploring it.
Use this lesson as in introduction into a lesson on a real island and the artwork or architectural styles
found there, (i.e. Australia or Greece).
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4th Grade: Printmaking/ Collage: Chameleons are Cool
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4th Grade: Printmaking/ Collage: Chameleons are Cool
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4th Grade: Painting: Lovely Landscapes: Artist Biography
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4th Grade: Painting: Lovely Landscapes: Artist Biography
Hans Hofmann
(1 of 2)
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4th Grade: Painting: Lovely Landscapes: Artist Biography
Hans Hofmann
(2 of 2)
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4th Grade: Painting: Lovely Landscapes: Artist Example:
Claude Monet:
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Sea Coast at Trouville
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4th Grade: Painting: Lovely Landscapes: Artist Example
Albert Bierstadt:
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In the Mountains
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4th Grade: Painting: Lovely Landscapes: Artist Example
Raoul Dufy:
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Mediterranean Scene
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4th Grade: Painting: Lovely Landscapes: Artist Example
Hans Hofmann:
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The Wind
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In the Mountains, Albert Bierstadt, 1867

Sea Coast at Trouville, Claude Monet, 1881

Meeddiitteerrrraanneeaann SScceennee,, R
Raaoouull D
Duuffyy,, ccaa.. 11992200--4400
M

The Wind, Hans Hofmann,
1942

4th Grade: Painting: Lovely Landscapes: Identification Cards
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4th Grade: Painting: Lovely Landscapes: Art and Culture Timeline
35,000 - 500 BC
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4th Grade: Painting: Lovely Landscapes: Art and Culture Timeline
500 BC – AD 500
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4th Grade: Painting: Lovely Landscapes: Art and Culture Timeline
500 – 1000 AD
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4th Grade: Painting: Lovely Landscapes: Art and Culture Timeline
1000 – 1500
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4th Grade: Painting: Lovely Landscapes: Art and Culture Timeline
1500 – 1750
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4th Grade: Painting: Lovely Landscapes: Art and Culture Timeline
1750 – 1875
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4th Grade: Painting: Lovely Landscapes: Art and Culture Timeline
1875 – 1950
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4th Grade: Painting: Lovely Landscapes: Art and Culture Timeline
1950 – 2000
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4th Grade: Painting: Cartography - Creating Fantasy Islands
Drawing Coastal Lines
Student Handout

Coastlines have gentle RANDOM curve lines:

Avoid using lines that are:
Zigzag:

Pointed:

Fluffy:

Loopy:

Practice………. Practice………. Practice………. Practice………. Practice……….
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4th Grade: Painting: Cartography - Creating Fantasy Islands
Border Examples
Student Handout

1.

or

---------------------------------------------------------------------------------------------------2.

or

---------------------------------------------------------------------------------------------------3.

or

---------------------------------------------------------------------------------------------------4.
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4th Grade: Painting: Cartography: Student Handout
Map Key Symbols

Grasslands

Mountains

Lake
Hills
Rainforest/
Jungle

Sand/ Beach/ Desert

(Your) Treasure

Swamp
Quicksand

Reefs

Forest/ Trees
or
Palm Trees

Shipwreck

Cave
Sea Monster
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